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CHAPTER I
PRESENT PROGRAM

CHAPTER I
PRESENT PROGRAM
Partly because of the tremendous rise in emphasis on and
interest in languages throughout the United States and partly
because every progressive school is constantly seeking better
ways of preparing modern youth for the world in which they
live and will live, it seems an appropriate time to reappraise
the aims, methods, and language offerings in the BucklandColrain-Shelburne School Union.
Traditionally the teaching of foreign languages has been
begun at the high school level and such has been the case in
this area.

Arms Academy is the four-year high school which

serves the three towns of the school union.

It is an academy

in name only since the buildings are rented from the trustees
by the town of Shelburne and all supervision is by the one
town*

Pupils from the other two towns, plus a scattering

from four smaller surrounding towns, come on a tuition basis.
The school numbers just over 300 and has seventeen teachers,
two supervisors, and the principal.
Language offerings consist of two years of Latin given
in grades nine and ten although open to older students; three
years of French given in grades ten, eleven, and twelve until
the fall of 1962 when the course was opened to grade nine and
a good number are taking advantage of the opportunity; and
two years of German open to all.

As in any small school

3
There are problems of scheduling so that some who would like
to take certain courses are forced to make other choices,
with the resulting very small number left in French III,
Over the years Arms Academy has endeavored "to keep
abreast of the times.*

In I960 the school was evaluated by

a team sponsored by the New England Association of Colleges
and Secondary Schools#

Their report states:

FOREIGN LANGUAGE - SECTION P-6
Commendation
The Visiting Committee commends Arms Academy on
the following:
1#

The visiting committee commends the planning
for three foreign languages in a school of
this size#

2.

The emphasis on spoken language through its
willingness to adopt current tape recorded
courses, and its frequent utilization of a
record player.

3.

The offering of languages to all students
irrespective of their curriculum.

4*

The high ratio of students who are studying
a foreign language.

5.

The highly effective teaching techniques
observed in the classrooms.

Re c ommendations
The Visiting Committee recommends to Arms Academy
the following:
1.

That appropriate space be given language
classes, including space for language
laboratory activities.

2.

That adequate blackboard and bulletin board
space be provided.
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3.

That bookcases and racks be provided for
modern materials, such as appropriate
art books, travel books, and historical
materials*

4.

That three years of each modern language
be offered, and that the fourth year be
introduced as soon as feasible

Although those who work in the limited space are quite
as aware of the needs as the visiting committee, it has been
impossible as yet to do anything to enlarge our facilities
or to provide more chalk boards, bulletin boards, or shelf
space.

Plans for a new regional high school have not reached

fruition, although several committees have worked hard, and
another committee is at present trying again.

In fact, the

space has been crowded even more by the establishment of a
small language laboratory, of which the school is really
proud and for which everyone is grateful because of the help
it is giving to teachers and pupils in the language depart¬
ment .
Before the federal government was ready to share
expenses for equipment a cooperative study was started by
the superintendent, principal, and two teachers to learn
about the values and types of such machines.

Many articles

were read, installations visited, and teachers consulted in
several schools.

Salesmen of different types of equipment

displayed their wares*

One of the teachers concentrated on

TReport of Committee on Evaluation of Arms Academy,
Shelburne Falls, Massachusetts. for New England Association
ot Colleges and Secondary Schools, April, I960.
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a study of the language laboratory during a course in
Educational Research at the University of Massachusetts#
At that time it was hoped that a new regional school
would be available very soon and the language department
envisioned a room adjoining the language classroom, of
sufficient size for a full class, and fully equipped for
listening and recording.

When construction was indefinitely

postponed, it was decided to use the only space available
and to ask for a small amount of equipment to be installed
in the back of the already-too-small classroom.

With the

assistance of Dr. Powers of the State Department of Edu¬
cation the first plans were revised, finally approved, and
in December, I960, the "Monitor" system was installed by
Twombly Associates of Y/inchester, Massachusetts.
The present establishment is in the "old academy" in a
room 15f x 33f> with no sound proofing to protect it from
street traffic, from physical education classes on the
campus, and from other classes in adjacent rooms*

Four

semi- sound proof booths were installed, each equipped with
earphones, dual-channel tape recorder, microphone and
amplifier.

An additional set of earphones was added later

for each booth, allowing for eight listening stations*

The

following year two more complete stations were installed*
The console, which can send five different programs to one
or all booths, is fitted for monitoring each station, and
has a so-called "remotester" by which oral testing can be

6
done. Student tapes are controlled by this tester so that
only answers are recorded and provide for speedy appraisal.
Teachers and students faced the equipment with mixed
feelings of apprehension and a desire to ”see what makes it
tick.”

Mastery of manipulation, very simple in the student

positions, was soon sufficient for ordinary use, and some
individuals have become quite expert.

In general, fear was

replaced by confidence, and novelty led to inspiration when
>

it was learned how helpful it could be to hear native
informants instead of American teachers and to repeat the
right phrases in an interesting fashion.
It was soon evident that one of the biggest values of
the language laboratory was in ”retooling” the teachers who
had learned French and German in the days of reading and
grammar and who had had few opportunities to hear or speak
the languages.

The texts used in French were by O’Brien

and LaFrance, published by Ginn and Company, and the set of
tapes for Course I was procured almost immediately*

These

were exceedingly helpful to the teacher whose own compre¬
hension and pronunciation improved markedly*

As soon as

they were available, the tapes for French II were purchased
and are in constant use.

These tapes, which accompany an

excellent text recently revised, are not wholly audiolingual and do not have many pattern drills, but they are
excellent for a transitional course.
stated In his review of the book:

As Edward K. Vest

”New First Tear French
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could be called a combination of what was excellent in the
teaching of French in the past and what is good in the
teaching of French now."^

For German, which was just being

started in the school, the course developed at the University
of Massachusetts with tapes and manuals was used.

After two

years the course was replaced by A-LM (Audio-Lingual
Materials)

Level I, published by Harcourt, Brace and World.

Machinery is certainly only as valuable as the use made
of it, and learning to schedule and adapt this small labora¬
tory has required constant experimentation.

At first the

listening stations were used in class time, but dividing into
shifting groups and providing silent occupation for part of
the class in a crowded room was difficult.

The next year

three periods were available when the room could be used on
a library basis, so a tape recorder was provided for concert
work in class and a schedule set up for individual use of
the machines.

Since twenty minutes is ample for efficiency

of concentration, two half-periods per week were assigned
whenever possible.

Some students had to come after school

hours and found it difficult to arrange sufficient time.
Each pupil was provided with a tape of his own (about half
of a 6" reel) on which he could record a lesson from the
master tape and use it for as many repetitions as time and

^Edward N. Vest, Book review of "Nevr First Year French"
by QfBrien and LaFrance, Modem Language Journal. XLIV
(February, I960, No. 2) p. 162.

a
inclination allowed.

The bulk eraser quickly cleared the

tapes for something different,

A card file was and is kept

of the activities of each session in the laboratory.

Cer¬

tain parts of a tape may be selected to be submitted to the
teacher for evaluation.
Many questions are still unanswered, and problem
solving will be a continuous process.

Postponement of

reading and writing and finding the proper coordination
with the oral program is still a struggle.

Better ways

of evaluating progress in the laboratory are needed, and
little has been done to coordinate visual equipment with
the talking machines.

However, these months of using the

language laboratory have evidenced these values:
1,

Students* accent and pronunciation are greatly
improved.

2,

Those who found the grammatical method tedious
and incomprehensible show marked facility and
interest in the spoken language.

3,

Time for guided learning is increased by use of
machines.

4*

Individual responsibility for responses gives
every one more practice.

5,

Privacy of the booths helps eliminate selfconsciousness ♦

6,

The use of machines stimulates interest, at
least until the novelty wears off.
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In the summer of 1962 there came the opportunity for
the teacher of French to attend the N.D.E.A. Institute at
Tufts University for the study of FLES (Foreign Languages in
the Elementary School) Program in French.

Any such language

institute presents the necessity to converse informally in
the foreign language with professors and fellow students, to
study the language in a small class and in daily laboratory
sessions, to obtain a good background in the rather new
subject of linguistics, and to improve one*s understanding
of French culture.

In addition, this institute stressed

the elementary program- courses, experiments, methods.
After seeing the demonstration classes conducted daily for
six weeks under the capable handling of well trained teach¬
ers one was fully persuaded that what had been read in
educational periodicals was really true.

There was clear

evidence of the statement in the Guide prepared by the
U. S. Department of Health, Education, and Welfare that:
Children possess a flexibility which enables them
to imitate sounds more accurately than older learners*
They are not handicapped by self-consciousness and
interference from fixed habits of their native speech
as are adolescents and adults. Toung children feel
secure in learning by ear without recourse to writing
or the printed page and are not plagued by the need
felt by older learners to analyze what they hear and
say. The chief advantages of an early start, there¬
fore, are the greater ease in learning and the
~
chance to develop near-native proficiency in speaking.

^Marjorie C. Johnston, Ilo Remer, and Frank L. Sievers,
Modem Foreign Languages, A Counselor^ Guide. U. S. Depart¬
ment of Health, Education, and Welfare(bulletin I960, No.20)
p. 5.
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It was also clear that many of the same methods used
in these classes might be adapted to beginning classes in
high school, and they have been used to advantage since then.
As a result of attendance at the Institute an attempt
was made to improve the local program by extending the lan¬
guage offering downward into the junior high school.

A
♦

conference was held with the superintendent, the guidance
director of the high school, and the principals of the two
junior high groups.

These individuals were sympathetic,

but the plan failed because
1.

the superintendent who had been especially inter¬

ested in the elementary program had been replaced by a new
man who had too many problems in his new situation to give
full attention to modern languages and did not want to push
changes too soon,
2.

the schedules of the Buckland-Shelburne Junior

High and of the seventh and eighth grades in Colrain were
already set up for the year and allowed few, if any, minutes
for an additional subject, and
3.

a teacher either in or out of the system who could

handle the extra or part-time duties could not be located.
Thus the present program of language study stands in
the Buckland-Colrain-Shelbume School Union with three years
of French, two years of German, and two years of Latin.
There is a small language laboratory operating helpfully,
and there is as much aural-oral emphasis as the teachers
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are able to give.

In an earnest attempt to Increase the

offerings in language the following chapters will be
devoted to a discussion of the possibilities in the elemen¬
tary school as evidenced through a questionnaire sent to
gather information about present practices.

CHAPTER II
A QUESTIONNAIRE ON FEES

CHAPTER II
A QUESTIONNAIRE ON FLES
The study of languages is, as has been noted in
Chapter I, well established at the secondary level in the
Buckland-Colrain-Shelburne School Union#

Any changes to

be made in offerings at that stage must be contingent on
the introduction of such study at a lower level*

The point

at which to begin, who should study a foreign language,
what methods and techniques should be used, how the program
should be set up*—these questions and many more have been
studied and ably discussed in books and periodicals over a
considerable number of years#

The National Education Asso¬

ciation Journal, Modern Language Journal, French Review,
and other language journals have printed research articles
and reported special projects in modern language study and
teaching#

Such names as William R# Parker, Pierre Delattre

Nelson Brooks, Mary P# Thompson, Ann Slack—to mention only
a few—have become familiar to all in the language field#
At recent N.D#E#A, language institutes groups have studied
the ideas of these and of other authors under the capable
leadership of inspiring teachers#

Such an institute at

Tufts University in 1962 aroused enthusiasm for FLES (For¬
eign Language in the Elementary School), posed some of the
problems, and demonstrated methods*
Before setting up an expanded program for language
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study In the Buckland-Colrain-Shelburne School Union it
appeared that further help might be obtained from those wat
the grass roots” who had, perhaps, benefited by their study
at the Tufts Institute*

Since a list, of names and addresses

of all participants at Tufts had been furnished to each one
at the conclusion of the session, it was a simple matter to
use this as a mailing list*

From the 48 names, two were

eliminated because they were teachers in private schools,
another because there was a duplicate in the same school
system, and a fourth who was the author#

There were, there¬

fore, 44 teachers who could easily be contacted, and who
were known to be in public schools across the U# S. A*
A questionnaire was constructed aimed at getting
information about present procedures in areas that would
have to be considered in setting up a program of FLES.

It

was sent with an explanatory letter to 44 individuals.
Twenty-five returns were received, which constitute a
representative sampling of schools across the country#

For

copies of the letter and questionnaire see Appendices I and
II.
It is evident that the questions do not draw a com¬
plete picture of the FEES program in a school system.

For

example, it would have been helpful to know about the
grades in which the foreign language is being taught.

An¬

other question might have determined the language taught,
but it had seemed probable, since all these teachers had
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attended an institute dealing with teaching French, that
this was the language of the FLES program reported.

Some

personal letters included with the reports indicated that
Spanish is also being taught in these school systems#

Such

limitations as have been pointed out might be avoided if
the questioning were to be repeated#
The information obtained through this questionnaire
and analyzed in Chapter III will be definitely helpful in
corroborating opinions already held or in modifying some
ideas of a good FLES program.

CHAPTER III
ANALYSIS OF QUESTIONNAIRE ON FLES

CHAPTER III
ANALYSIS OF QUESTIONNAIRE ON FLES
To the 44 questionnaires sent out twenty-five replies
were received as was stated in Chapter II and the answers
are herewith presented*

Table I shows the distribution of

replies and indicates a country-wide representation#

TABLE 1
DISTRIBUTION BY REGIONS OF REPORTED FLES PROGRAMS
Region

Number of
Replies

Percentage
of Replies
•

15

60

New York

4

16

Mid-west

3

12

South

2

6

West

1

4

New England

The fact that more replies came from New England than
from any other section of the country is due to the larger
number of participants from this area at the N.D.E.A.
Institute at Tufts University.

These reports may be the

more valuable in making plans for a school union in New
England.
Number and location of FLES programs«

All those who

returned the questionnaire said they did have a FLES
program*

However, at the Institute there were a few who

were not and did not expect soon to be involved in elemen¬
tary work#

They may have felt they had nothing concrete

to offer in this investigation and therefore did not reply*
Date of beginning.

TABLE 2
SUI4MAKY OF BEGINNINGS OF FLES PROGRAMS
Date

Number of
Schools

Percentage
of Schools

1952

1

4

1957

2

*

1956

7

28

1959

3

12

I960

4

16

1961

4

16

1962

4

16

Figures shown in Table 2 indicate that the majority of
those reporting have had a FLES program five years or less.
Only one has had ten years in which to develop a well estab¬
lished program.

This report is in line with the phenomenal

development of FLES in the last decade noted in The Adminis¬
trator^ Handbook for Parlons Frangais, which states
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By the fall of 1953, more than 145,000 pupils
were learning foreign languages in the elementary
schools of 145 communities in thirty-three states.
As of the fall of 1961, over forty TV stations were
presenting ,TParlons Franfais.” Now over 100,000
pupils in the Boston area alone (where the program
originated) are watching the program. This, in
addition to the other FLES programs, means that more
than a million children now actively participate.!
Origin of the program.

The answers to this question

as seen in Table 3 indicate that any individual or group
with sufficient interest and energy can initiate an elemen¬
tary program.

Differences in title of the officer involved

made for variation in reports, but twelve reports credited
the superintendent.

TABLE 3
ORIGINATORS OF FLES PROGRAMS
Originator

Number

Percentage

Superintendent

12

48

ML Department

3

12

Board of Education

0

0

PTA or Parents

5

20

Other Individuals

5

20

Springfield, Massachusetts, began its progress in 1952
iModern Language Project, The Administrator1s Handbook
for Parlons Franyals» p. 3•
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under an Interested elementary principal, Miss Esther Hoy,
who soon became supervisor of FLES and built a truly com¬
prehensive and effective program for the city.

Since she

has recently retired, some of her admiring teachers are
apprehensive about the future.
Interested parents would certainly need to work
through and with school officials, as would a teacher or
modern language department.

Inspiration may come from any

source, but the cooperation of the entire community is needed
for success.

The Modern Language Association of America in

its Second Statement of Policy gives this timely warning:
It is our further Judgment that the public should
be warned against faddish aspects of this movement.
No new venture in American education can long prosper
without the wholehearted support of parents, teachers,
and educational administrators in a given community*
Proponents of foreign language study in the elementary
schools should not, therefore, initiate programs until
(1) a majority of the parents concerned approve at
least an experimental program, and
(2) local school boards and administrators are con¬
vinced that necessary preparations have been made.2
Integration of FLES.

Nelson Brooks in his chapter on

"Continuity for the Learner" in Language and Language
Learning states:
As we look at the total perspective of continuity
in which FLES now plays and will continue to play an
important role, we become aware of the need for a
comprehensive plan that will include the span of years
from the elementary school to the senior high school.3

2"FL Program Policy" PMLA. LXXI.
No. 4i part 2.

(September, 1956),

^Nelson Brooks, Language and Language Learning, p.116.
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Integration of language instruction throughout the
school system seems to be the "touchy” spot.

TABLE 4
A SUMMARY OF REPORTS ON EFFECTIVE CONTINUUM
Degree of Effectiveness
Complete continuity through
grade 12
No provision for FLES pupils in
high school or junior high

Number

Percentage

11

44

9

36

3

12

Enrichment classes only

•»

Insufficient time to judge
effectiveness

2

a

As seen in Table 4 less than half found their program
well planned, with several tracks or streams provided for
beginners at the third or fourth grade, at junior high, and
at high school levels.

Nine reported little if any coordi¬

nation between FLES and the high school courses, with a
real gap in junior high, and no provision at all in high
school for those who had had three or four years of auraloral language study.

This situation might be explained if

the program of expansion began at the bottom instead of
being extended down from the high school.

In most of the

schools represented those who have had enough instruction
to make the new courses necessary are only now reaching
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junior high.

Three reports indicate that their classes

are for enrichment only, and two submit that it is too soon
to judge the thoroughness of integration.
One of the best statements on continuum comes from
Arthur H. Beattie, who says:
If we do not provide for long continuous
sequence of language study, to begin Spanish or
French in Grade Three and then drop it is a little
like heating up the teakettle at noon, then turning
off the burner and letting the water grow cold
again, all the time telling oneself that because the
water has once been heated it will take less time to
have it boiling again for dinner six hours later.**’
Selection of pupils.

Fourteen questionnaires show

there is no attempt at selection of pupils in FLES.

Four

more reported that everyone in the fourth grade is given
language instruction, but there is elimination in the
following years of those who show little or no aptitude
for a language or who seriously need time for the n3K,s.tt
Seven said that language instruction was given only as an
enrichment course to those who rated high on achievement
tests and were judged by their teachers capable of handling
a foreign language*

This information is shown in Table 5.

Question 5 might well be combined with Question 10 to
get a clearer picture of membership in classes as they
progress through the grades.

The question was intended,

however, to find how many schools either believe, or are

^Arthur H. Beattie, Arizona FL Teachers * Forum (May,
1962). Quoted in "NIB NewsFrench Review* X&iCVI '
(December, 1962), p. 225.

TABLE 5
METHODS OF SELECTION OF PUPILS FOR FLES

Method of Selection
All pupils in the grade begin
the FL
Some pupils selected on basis
of achievement tests in
language arts for enrichment

Number

Percentage

16

72

7

26

now able to assure that:
• . • everyone should have the opportunity to study
a foreign language at some stage in his educational
experience#
. • • The particular level at which he
begins that study depends largely on the availabil¬
ity of properly qualified teachers in the community,
his individual aptitudes in the various areas of
language learning, and local economic conditions*5
For all who believe in this theory and in the fact
that age nine or ten is the best time to begin a second
language, there are the Inevitable practical questions to
be settled in each local situation*
Types of teachers*

As indicated in Table 6, among

those questioned seventeen reported that they are themselves
special teachers of the FL (foreign language)*

Six are

classroom teachers who have sufficient language background
and training to teach#

In the other two cases classroom

teachers work with special teachers#

5The Improvement of Foreign Language Programs in
Massachusetts,' a Basic Guide* p. WT

TABLE 6
TYPES OF TEACHERS INVOLVED IN FLES
Type
a)

Special

b)
c)

Number

Percentage

17

63

Classroom

6

24

Combination of a) and b)

2

3

The number one problem facing a school system which
wishes to set up a FLES program is the teacher.

There are

quite definitely two sides to the choice of classroom
teacher or specialist.

In 195# Max S. Kirch wrote his

opinions for the Modern Language Journal stating clearly
the pros and cons for both teacher and specialist and con¬
cluding "for the present the expansion of FLES would seem
to depend upon wholehearted cooperation between FL people
and elementary education people, regardless of who actually
carries the ball in the classroom.
More recently Paul C. McRill reported his findings
based on three years of observation and measurement of FLES
in School District No. Rl, Jefferson County, Colorado.
Because of the absence of trained language teachers regular
classroom teachers, about half of whom had had no previous

^Max S. Kirch, "Specialist or Classroom Teacher for
FLES?"
Modern Language Journal, XLV No. 3 (March, 195#)
p.

135.
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experience with the language, began the program and were
given in-service training to prepare for the work as it
progressed#

Data assembled on the success of classes showed

that "teachers with insufficient preparation in language
and/or pedagogy can acquire the needed preparation while
teaching an effective FLES program—if the program provides
necessary teaching aids and enough time for teacher devel¬
opment #w ?
There are others who would argue that the language
specialist is superior to the classroom teacher, not only
because of training and fluency, but because, at his
entrance to the schoolroom, he and his pupils can "land
on a cultural island" where only the FL is used#
In any case, in order to assure sufficient teachers
for the increasing demands of the FLES program it will be
necessary for our teacher-training institutions to provide
for foreign language proficiency in the same measure they
provide for other skills#
Time allotment#

The amount of time given to FL classes

varies in the reports from 40 minutes per week to 200 minutes,
divided in numerous ways.

There are sixteen reports of

daily classes of from fifteen to forty minutes with the
shorter periods for younger children and increasing through
am m, i mvimmtmmmmmttmrnw 'mmrnmmmmtmtmmtmmmmm

7paul C. McKill, "FLES in District R-l," Modern
Language Journal, XLV (December, 1961), p.36$•
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sixth grade#

Table 7 is an attempt to record the varied

times.

TABLE 7
TIME ALLOTMENTS FOE FL CLASSES
Minutes

Times per week

All grades the same

15

5

5

15

4

0

15

3

0

20

5

2

20

3

2

20

2

1

30

5

1

30

3

1

30

2

1

40

5

1

The time element depends on so many factors—the impor¬
tance attached to the subject, the availability of teachers,
the length of the school day, and local conditions—that
no one should be autocratic#

Since learning a language, at

least in the early stages, is purely a skill which requires
constant repetition like learning to play the piano or to
manipulate the typewriter, the more frequent periods of
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practice are the more valuable*

Ideally it would seem

that the arrangement should be fifteen minutes daily for
third and fourth grades, and twenty minutes daily for fifth
and sixth grades*
Courses used.

From the questionnaire one finds that

at least six commercially prepared courses are being used,
some with considerable adaptation.

There are also a few

teachers and teacher-groups who are experimenting with
their own courses.

As might be expected from members of the*

Tufts Institute, the largest number (thirteen) are using
MLA Teacher*s Guides for Beginning French in Grade Three
and Continuing French in Grade Four.

These are courses of

study prepared and revised by working committees under the
direction of the Modern Language Association and published
by the Educational Publishing Corporation, Darien,
Connecticut,

They were studied, analyzed, and used in

demonstration classes at the Institute*

A-LM Level One

(Audio-Lingual Materials), prepared by the Staff of the
Modern Language Materials Development Center, now published
by Harcourt, Brace and World, Incorporated, was used for
students beginning to read in sixth grade, and six teachers
report using this course for sixth or seventh grades.
Table 8 presents these courses.

It may be noted that

five are using Parlons Francais, the television course on
Chanel 2 from Boston, Massachusetts*

In French Review for

May, 1961 Earle S. Randall has presented a fine explanation

28
and appraisal of this course, which has also been filmed
for use where there is no TV coverage.

fk

t

TABLE 6
A REPORT OF COURSES BEING USED
Name of Course
MLA Guides
A-LM

Grade

Number

3-6

15

6

Parlons Franyais (TV)

3 or 4

Miscellaneous readers

6
5
5

Leaders at the Tufts Institute roundly condemned any
television course, and the issue was hotly discussed.

It

is easy to see that such a course without a teacher to
guide, correct, and continue the repetition would have
little value.

But, if television is an effective teaching

aid in other subject areas, why may it not serve in the
language, especially if available teachers are not fluent
or are weak in pronunciation?
Theodore Mueller in French by TV—The Teacher and the
Machine feels that TV has great potential.

He says5

”It

is hoped that TV sets can increase the efficiency of the

%arle S. Randall, ”Parlons Frangais: A Large Scale
FLES Program by Television.” French Review XXXIV (May,
1961), pp. 511-573.
““
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teacher and cope with the flood of students*

Secondly, and

more important, it was thought that television could better
present the material to be learned#"

He admits, however!

*

"Television as a medium of instruction on the other hand
also has limitations#

The TV teacher cannot establish a

personal relationship with the

studerits."^

Several reporters noted that they are not satisfied
with materials being used; that they are constantly seeking
something better and more effective for elementary classes.
In this matter the MLA Policy Statement warns:
Experimentation is desirable in education, but
we now know enough about FLES methods and materials
to obviate the need for "pilot" or "experimental"
programs* * * # Experimentation in methods should
be undertaken only after teachers and administrators
are thoroughly familiar with current theories of
foreign language learning and with current practices
in successful FLES programs*
The development of
experimental teaching materials should be undertaken
only after teachers are thoroughly familiar with
existing materials.10
With the increasing number of really good courses
coming onto the market it is necessary for teachers to study
and to choose carefully just as they would for any other
texts.
Courses prepared locally*

No such courses were avail¬

able*

9Theodore Mueller, "French by TV—The Teacher and the
Machine*" French Review XXXV {December, 1961), p*l$5*
10"FL Program Policy," PI-ILA LXXI (September, 1956)
No. 4| part 2.
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Grading and promotion.

Twelve report no definite

means of grading with promotion automatic up to junior high.
Those using the A-LM materials use the tests provided, and
several teachers use similar checks of comprehension and
pronunciation.

Seven indicate that some form of report is

sent home with regular report cards—a letter grade as for
other subjects, or E-S-U, or a personal note.

Table 9

gives these figures.

TABLE 9
A SUMMARY OF MEANS OF GRADING AND PROMOTION
Classification

Number of Reports

Automatic promotion, grades 3-6

12

Grades reported to parents

7

Selection after fourth grade
by achievement tests

4

There seems to be a general tendency to allow or to
insist that all pupils be given the opportunity to stay with
the foreign language until the junior high level where there
is some natural selection of subjects.
Audio-visual aids.
figures.

Table 10 shows a summary of these

In addition to the A-V aids listed in the question¬

naire are flash cards, flannel board, magazines, opaque
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projector, overhead projector, real objects, toys, and
plastic foods.

In one case pupils are given recordings to

use at home, and in Springfield, Massachusetts, there is
laboratory equipment in each elementary school.

TABLE 10
A SUMMARY OF THE PERCENTAGES OF TOTAL RESPONDENTS
USING EACH OF THE A-V AIDS
Number

Percentage

a

32

Film strips

12

4#

Commercial pictures

14

56

Tape recorder

19

76

7

23

Record player

21

34

Puppets

14

56

6

24

Type
TV

Movie films

Others as listed above

There are many who would agree with Dr. P. E. King who
said during a symposium on Foreign Languages and the
National Interest:

"Traveling specialists and the language

laboratory are a natural team.ttH

But no matter how valu¬

able the laboratory may be considered, it will take time to

i:LDr. P. E. King, Language Teaching Comes of Age, p.10.
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equip elementary schools with such expensive machines*
*V,

Evaluation of program.

All but two reports are favor¬

able to FLES, and those two simply found insurmountable
problems of continuity, or local conditions which negated
the effort*

Four indicate that it is too soon to be sure

of success*

Several find FLES good, but there is much

research and experimentation needed and much better plan¬
ning for over-all integration*
1*

Typical comments:

We are enthusiastic over results.

2. Something valuable has been started.
turn out bilinguals,

We will

3*

Program good and successful.

4*

OK as enrichment for capable students.

3*

Outstanding—but problems arise after FLES
training.

6.

Better than nothing, but a long way to go.

7*

Parents and superintendent like it.

Special problem areas.

Suggestions given may be

classified thus:
1.

Be sure of understanding and approval of the
administration and of the community.

2.

Provide qualified teachers. They must be enthu¬
siastic, love and understand children, have a
good accent but not necessarily great fluency.

3.

Provide for completely articulated program of FL
with separate tracks for beginners and repeaters.

4.

Plan carefully for time allotment, room space,
equipment exclusively for FLES.

As seen in the foregoing analysis, the teachers who

.
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answered this questionnaire are largely enthusiastic about
their programs.

They are solving their problems of

materials and methods in a variety of ways, all of which
are helpful suggestions to one who contemplates setting up
a FLES program*

Such a program, for a specific school

union, will be presented in the following chapter.

CHAPTER IV
EXPANDED PROGRAM OF FOREIGN LANGUAGES FOR
BUCKLAND-C0LRAIN-SHELBURNE-5CH00L UNION

CHAPTER IV
EXPANDED PROGRAM OF FOREIGN LANGUAGES FOR
BUCKLAND-COLRAIN-SHELBURNE-SCHOOL UNION
Previous chapters have given an explanation of recent
developments and the present status of foreign languages at
Arms Academy and an analysis of procedures in FEES across
the country as obtained through a questionnaire.

This chap¬

ter will formulate a comprehensive plan for foreign language
study in the Buckland-Colrain-Shelburne School Union, using
the best of the existing program at the secondary level and
applying to the elementary and intermediate schools many of
the suggestions learned through the questionnaire and at
the N.D.E.A. Institute at Tufts University.

This plan will

give careful consideration to the junior high student, the
oft neglected ^middle man,” so that the net result may be a
properly integrated, progressive study of French from grade
four through grade twelve.
Goal.

A brochure which appeared early in 1963 telling

of a conference on Modern Language Learning1 to be held at
Purdue University in April proclaims a ten-year goal for the
Indiana Language Program whereby language would be offered
in all high schools of the state and more pupils would be

^Conference on Modern Language learning sponsored by
the Departments of Modern Languages of Purdue University
and Indiana University with the support of the Indiana
Language Program.
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able to continue at least four years of one language.
As a paraphrase of the statement of this program the
Buckland-Colrain-Shelburne Union might claim that "The goal
of this program is;

By 1968 modern language instruction,

with modern methods and objectives, in every grade from
four through twelve, with an increasing number of students
taking four years (or four levels) or more of such instruc¬
tion, and with every college-bound boy and girl counseled
to study a foreign language, ancient or modern, for as long
as possible, with the opportunity to begin a second foreign
language after a good grounding in the first.”
Streams and levels.

Adapting some of Dr. Brooks’2

suggestions for "levels” amd "streams" the following pro¬
gram, explained in Table 11, will in five years meet the
goal just stated.
In this Union the study of French should first be
extended downward into the junior high school so as to
begin Level 1 in seventh grade.

This point of departure

seems advisable for the following reasons;
1.

French is the language which can best be integrated

with existing courses in high school to give a six-year
sequence of four levels.
2.

It is more practical to start at this point because

of present schedules and available teachers.

2Nelson Brooks, LanF.ua^e and Language Learning, p. 118.
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Until such time as the junior high can furnish the two
years of Level 1, pupils at Arms Academy should be encour¬
aged to start French in grade nine instead of grade ten so
that they would have an opportunity to continue through four
levels#

New pupils who have not come through the junior high
,

*

program should also be encouraged to plan for four levels.
Since classes are necessarily small at the upper levels it
is quite possible that Level 3 and Level 4 would have to be
combined or be given in alternate yedrs, at least until such
time as interests or school population increase sufficiently
to warrant two classes.

This is similar to the procedure in

small schools which have offered Latin III and IV#
In the second year of progress Level 1 could be completed
in grade eight so that this class would enter Arms Academy at
Level 2 and be able to continue through Level 3#

This "stream"

would function until such time as FLES furnished pupils ready
for Level 2 in junior high school.

At the same time Level 1

should be offered as a course in high school to provide for
pupils coming from outside the system and for those who need
to repeat#
In this second year the FLES program would be started at
grade four and would continue in subsequent years till grades
four, five, and six have covered Level 1#
•4

This would mean

-^

that by the fifth year of planned expansion "stream C" would
be complete with Level 1 in grades four, five, and six;
Level 2 in junior high; and Levels 3*6 in high school*
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Instead of "French I," which has been accepted nomen¬
clature at Arms Academy for an unknown number of years, the
term "Level 1" is used but with somewhat different signifi¬
cance.

Perhaps Levels 1-3 would cover much the same material

as French I and II but with greater aural-oral proficiency
expected.

Levels 4-6 would cover French III and IV but

again with increased command of the spoken language and
with reading and writing ability roughly comparable to that
of a junior high pupil in his native language.
This schedule of progress when fully developed in five
years will provide for all pupils a continuum of four levels
in French with a possibility of six for college-bound students.
Position of Latin and German.

With*

the emphasis on

French indicated in this program Latin and German are not
to be neglected, for each has its own contribution to make
to the education of many pupils.

Many people have been

brought up on the theory that Latin is the best foundation
for the study of French.

Undeniably French is a romance

language having grown out of Latin and retaining a large
percentage of Roman words, but the values to be derived
from the study of Latin and French and the methods of attain¬
ing these values have been upset by modern educators for a
modem world.

A modern language, to have any value today,

must be first spoken.

As 01Connor and Twaddell stated in '

an article for the Modern Language Journal:
. . • There is substantial agreement on one point;
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the initial stages of school learning of a foreign
language must have focus on oral-aural practice•
• • . The ability to understand or use a language
is simply the possession of the habits which make
up that language* * . . Habits are formed by per¬
forming rather than being told about performance*3
Learning a modern language is the acquisition of a skill
which requires habit-forming repetition.

Latin, however,

presents the opportunity and necessity to learn the struc¬
ture of language.

It is the "how" and "why” rather than

the "what" that becomes important in the classical language.
Moreover, it is the written word rather than the spoken one
which must be emphasized.
For these reasons schedules should be arranged and
students should be counseled to finish Level 2 of a modern
language before beginning the study of Latin.

At present

Latin is offered in grades nine and ten—two years is all
the curriculum will bear at Arms Academy, although classi¬
cists may bemoan the paucity of such offering and ponder the
source of future Latin teachers.

It may well continue to be

offered at this level since, by the end of the five-year
progression, the majority of those who would study Latin
would have completed two levels of French and be ready for a
%

second language.

It might still be possible for students in

grades eleven and twelve to fit into these same classes.
As for German, which is the second modern language

^Patricia OfConnor and W.F.Twaddell, "Intensive
Training for an Oral Approach in Language Teaching," Modern
Language Journal. XLIV (February, I960), No. 2, Part 2.
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currently being taught at Arms Academy, it may be chosen by
students who have not studied French, or it may be added as
a second foreign language instead of Latin#

Present limita¬

tions of teacher-time and number of interested pupils have
kept the German at only two levels, but it would be desirable,
especially if this language were to be continued in college,
to Increase to three or four levels as previously indicated
in the recommendations of the Committee on Evaluation quoted
in Chapter I#
Selection and promotion of pupils.

In the reports of

teachers of FJLES as seen in Chapter 3 we find that the
majority expect all pupils in the grade at which the lan¬
guage is first taught to be given the opportunity to par¬
ticipate#

Since these teachers were reporting only elemen¬

tary procedures they did not mention selection at entrance
to junior high, although a few implied such selection.
Recommendations for Buckland-Colrain-Shelbume:
1#

All pupils may begin French at grade four or seven
or nine#

2*

Hopefully, all pupil3 will continue through Level 1#

3#

After grade five or seven those pupils may be
dropped who
a) are handicapped in hearing or speaking,
b) have demonstrated a need to concentrate on the
tt3R,Siw

c) have shown inability to profit by a foreign language.
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4.

In high school promotion must follow the same
regulations as for other cumulative courses,
i# e. must maintain a grade of ttCn or better to
continue into the next level.

Courses and materials.

The choice of materials at each

level, or for each grade, poses some problems of availability
and cost.

In the elementary school especially the choice is

also dependent on whether classroom teachers take on the
French or whether a specialist is provided.

If a special

teacher is obtained for the FLES program it is recommended
that the MIA Guides for Grades Three and Four be used for
grades four and five and part of grade six, with a short sec¬
tion of A-LM Level 1 if needed for beginning reading.

It has

been noted in Chapter 3 that many of the FLES teachers who
replied to the questionnaire are using this material although
some are not completely satisfied with it.
There is some evidence (see Chapter 3 for report of
Paul C. McRill, FLES in District R-17)that classroom teachers,
whether they have a background in the language or not, if they
are willing and are given time for preparation, can be trained
to carry on the elementary program.

This is especially true

with the course Parlons Francais in which the TV teacher
presents the material and the classroom teachers do the
follow-up.

Up to the present time Bostonfs Channel 2, which

carries this educational feature, has not been available in
this area, but it is expected that it will be ready by the
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fall of 1963#

However, since Parlons Franyais has been put

on film which may be used again and again and in different
schools nearby, and furnishes teacher training films and
consultant service it would be more dependable and adaptable
than TV,

Even though the initial cost is great, it would be

cheaper over a period of time than salaries for special
teachers.

Of course there is no reason why this course

might not be even more efficiently taught by a special
teacher than by classroom teachers.

The three-year series

of Parlons Frangais is already available for grades three
to five or four to six, and it is anticipated that it will
be continued as rapidly as possible.
For the junior high (grades seven and eight) although
there may be better courses, or teachers may wish and be able
to create their own materials (3ee warning by Modern Language
Association in the "Statement of Policy" quoted in Chapter 3)
the A-LM Level 1 i3 excellent and is recommended for this
program.

This course was skilfully prepared, tested in

pilot schools, and revised by a team of experts in language
and methods of the Modem Language Materials Development
Center.

It includes a teacher’s manual, a set of printed

student materials, student practice record sets, test book¬
lets, and classroom-laboratory record and tape sets.

It

can be used with tape recorder or record player only or in
a fully equipped laboratory.

Certainly until the hoped-for

regional junior-senior-high school becomes a reality in this
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Union, there will be no complete laboratory for the junior
high school, but both tape recorders and record players are
available.

There is plenty of material in the course for

the seventh and eighth grades or for a ninth grade beginning
French in high school, with proper emphasis on audio-lingual
training, followed by careful instruction in reading and
writing.

Level 2 is also available and is adaptable to

either junior or senior high school.

Since.other Levels

are in process of construction, there will be continuity
of method and content as pupils progress in their study of
A-LM Levels 1 and 2 are already being used success¬

French.

fully in the German classes.
Table 12 lists materials for Levels 1 through 6.

TABLE 12
MATERIALS AND COURSES RECOMMENDED FOR EXPANDED PROGRAM

Level 1
FLES—MLA Guides—if special teachers are employed,
or Parlons Francais (TV)—with classroom teachers
Grades seven and eight—A-LM Level 1
Grade nine (beginners)—A-LM Level 1
Level 2—A-LM Level 2
Level 3 )
( A-LM Levels 3 and 4 will be ready for the
)—— ( present junior high pupils; until then use
Level 4)
( French II and III by O’Brien and LaFrance
Level 5)
( Reading of classical and contemporary
)—( writings, composition, laboratory practice
Level 6)
(for comprehension and drill
i
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For the high school A-LM Levels 1-4 can be used as soon
as they are ready, and they will make the five-year plan
complete*

In the meantime Levels 1 and 2 should be started

immediately, and the present texts for French I and II by
0*Brien and LaFrance can be continued and adapted as needed*
For Levels 5 and 6 there are books by classical and contempo¬
rary authors in good supply at Arms Academy*

These, together

with a French newspaper and such a magazine as Selection
(Reader^ Digest) will furnish sufficient material*

.....

■'*>■*■■

- ...

- —-»►

TABLE 13
NUMBER OF LANGUAGE CLASSES AT EACH SCHOOL
THROUGH FIVE YEARS OF EXPANSION
School

Present 1st Year 2nd Year 3rd Year 4th Year 5th Year
*•

Col.O

Col # 0

Col. 1

Col. 2

Col. 3

Col* 3

Reg#0

Reg. 0

Reg. 2

Reg. 4

Reg. 6

, Reg. 6

Junior
High
20 min#
Classes

Col.O

Col# 1

Col. 2

Col. 2

Col. 2

Col.2-3

Crt*0

Crt. 2

Crt. 4

Crt. 4

Crt# 4

Crt.4-6

High
School
45 min.
Classes

Fr# 4
Lat *2
Ger#2

Fr# 4
Lat. 2
Ger* 2

Fr. 4
Lat. 2
Ger. 2

Fr. 4
Lat • 2
Ger. 2

Fr. 4
Lat. 2
Ger. 2

Fr. 7-8
Lat. 2
Ger.2-3

Elemen¬
tary
15 min#
Classes

Legend:

Col.«*Colrain Central School (K-6)
Reg.-Buckland-Shelburne Regional School (K-6)
Crt.«*Crittenden Junior High School (7-6)
Fr.-French
Lat.-Latin
Ger.-German
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Time allotment.

Basing judgment on tested principles

and local requirements it is recommended for BucklandColrain-Shelburne that FLES pupils be allotted fifteen
minutes daily, junior high pupils twenty minutes daily, and
high school pupils the regular class periods of 45 minutes
daily.

This time is shown in Table 13 supra together with

the number of classes which will be needed.
Teachers.

Arms Academy now has one teacher for the

four classes of French and two of Latin and another teacher
for Guidance and two classes of German.

If the increased

emphasis on French is as effective as anticipated, in the
fourth year of expansion an additional part-time language
teacher will be needed.

In the fifth year a full-time

teacher will be a necessity.

Table 14 explains the number

TABLE 14
NUMBER OF LANGUAGE TEACHERS REQUIRED BY EXPANSION
Present 1st Year 2nd Year 3rd Year 4th Year 5th Year

School
Col.

0

0

Reg*

0

0

Col.

0

Crt.

0

1 1/3
)

I 1/2
)

X 1/3

1 1/3

1 1/3

\

High
School

) 1/3
)

)
) 1/2
)

) 2/3
)

)
) 2/3
)

) 1/2
)

) 1/2
)

)
) 2/3
)

1 1/3

1 2/3

2
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of teachers needed according to the number of classes and
time required#
As soon as the program of expansion begins, a parttime French teacher will be needed to teach two classes in
Orittenden Junior High serving Buckland and Shelburne, and
one class in the seventh grade in Colrain.

After the first

year there will be twice as many classes at this level in
the two schools requiring two hours of teaching time.
For the FLES program it would be simpler if a trained
specialist could be found for the part-time service requir¬
ed.

This would mean two fifteen-minute classes in Buckland-

Shelburne Regional Elementary School and one class in
Colrain.

This requirement would Increase in the next two

years to nine fifteen-minute classes in the two schools.
Special teachers equipped with language proficiency and with
an understanding of elementary children are scarce and can
command a salary that most small towns cannot afford.

It is

not known at this time whether the present classroom teachers
would be willing to undertake the new task and added classes.
Audio-visual aids.

All classes at all ages will make

constant use of tape recorders, record players, real-life
objects, and pictures of all kinds as collected by teachers
and pupils.

MLA Guides have lists of needed articles and

pictures with each dialogue, and these should be ready for
use.

At Arms Academy the laboratory will be used more and,

It is hoped, with increased efficiency.

If Parlons Fran^ais

is chosen for the FLES program either television or films
will be used.

Films and film strips will be coordinated

with all parts of the program to help set the scene and
create the "cultural island.”

Any kind of realia which

lends atmosphere is desirable in the foreign language class.
Summary.

Thus present offerings of foreign languages

in the Buckland-Colrain-Shelburne School Union have been
explained, trie possibilities of a FLES program have been
explored with attention to the need for continuity espe¬
cially through the junior high, detailed plans have been
presented for an expanded program in this Union to provide
foreign language instruction from grade four through grade
twelve.

CHAPXSft

V

CONCLUSION

CHAPTER

V

CONCLUSION
In a fast-moving world where Inter-communication among
nations is no longer a nicety but a necessity it behooves the
school to prepare its pupils by teaching languages in spoken
form even before the written form.

Linguists have proved

that, as one can learn a native language by constant practice
in hearing and speaking, so one can acquire a second language
by the same diligent repetition.

Our public schools cannot

hope to furnish twenty-four-hour living in a foreign language,
but they can apply some of the same techniques which one
almost unconsciously uses in the native language.

They can

start a child in the foreign language when he is young enough
to imitate a native pronunciation and when he has fewer
inhibitions in a strange milieu.

Also, if a pupil begins

such a study at an early age he has a longer period in which
to practice the habit-forming repetitions.

Then he can

quite readily learn to read and write what he has already
heard and spoken.
With this situation in mind, the present language program
in the Buckland-Colrain-Shelburne School Union appears inade¬
quate and old-fashioned.

With its languages concentrated in

the high school where the demands of all departments are
heavy, this school finds most of its college-preparatory
pupils studying a language only two or three years or two
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languages for two years each*

The present program offers

three years of French, two years of German, and two years
of Latin, but this is not enough*

No matter how Intensive

the oral practice may be, even with the help of a language
laboratory, the extent of time is far too short for pupils
to acquire any mastery of aural-oral communication*
After a study of FLES (Foreign Language in the Elemen¬
tary School) at the N,£>*E*A. Institute at Tufts University
and a follow-up by questionnaire of teachers involved in
elementary programs it was felt that an expanded program
could and should be inaugurated in the Buckland-ColrainShelburne Union.
Such a program for foreign language study had been
prepared and is presented in Chapter IV of this report*

It

covers a five-year period of progressive expansion beginning
French first in the seventh grade and then beginning FLES in
the fourth grade*

By the end of this period every pupil in

the school system will have an opportunity to sample a
foreign language and to continue it through the twelfth
grade if he is able and so desires.

Since the time devoted

to such language study in the elementary school will be
limited to fifteen minutes daily, pupils in grades four
through six will cover a so-called Level 1. and junior high
pupils with twenty minutes daily will continue through
Level 2*

In the high school, with longer periods, one Level

can be covered each year, making a complete sequence of six
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Levels.
To carry out such a program will require additional
teachers and/or special training for classroom teachers.

It

will call for some additional equipment and printed materials.
The success of this plan from a financial standpoint and from
the point of achievement in an educational project requires
the understanding and cooperation of administrators, teachers,
parents, and citizens which can be attained by systematically
informing the public#

A program as important to the citizen¬

ry as this expanded language study for world citizenship is
well worth the time, effort, and money it will take to bring
it to fruition*

APPENDIX I

118 Bridge Street
Shelburne Falls, Mass,
March 30, 1963

Bonjour, mon ami(e)
Comment allez-vous?

Tres bien, j’espere*

Reminders of M.L.A. and A-LM and Language Insti¬
tute at Tufts, Are you planning on Level 2 in France
this year? I’m not* As you see, I am occupied with
an allied project*
When I returned from Tufts last summer I tried to
introduce language study in junior high, or somewhere
in the elementary grades. Time and conditions were not
propitious. Now I am working again on a program to fit
our situation, and I find I need more information. Can
you and will you help me by filling out the enclosed
questionnaire at your earliest convenience? Even if
your material does not fit into my program, I hope to
use it toward some degree work I must finish this year,
so I shall be grateful for your assistance.
Return favors guaranteed.
Tours truly,
J* Ardelle Chase

APPENDIX II
QUESTIONNAIRE ON FLES PROGRAM
1*

Do you have a FLES program in your school system?
Yes _ No _

2t

When did it start?

3#

Who originated the program or how did it start?
Superintendent ___
Modern Language Dept* _
Board of Education _
P*T.A* or interested parents _

4*

Is the FLES Program an integral part of the whole
language instruction of the school system? How
successfully is this accomplished?

3*

How are pupils selected for language classes?

6*

Who are the teachers?

7*

How much time is allotted to language classes?

S*

What course (courses) is used?

9.

If you use a course prepared locally can you send me
a copy? If on a loan, I’ll return it promptly.

10*

Classroom _Special

What means of grading and promotion are used?

11*

What types of audio-visual aids are used?
Television _
Movie films _
Film strips _
Record player
Commercial pictures _
Puppets _
Tape recorder __
Other _

12*

How do you evaluate your program?

.

13

Can you suggest special problems or areas which need
the consideration of anyone contemplating FLES?
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